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On Terrell’ s Second Language Acquision Theory

1. [FLsIc
FEEx—EFRATE5E L. BHOREH
RROZHEYDFEL DD Z LRGN DL TH
A9, FF. AIGEMR IIBEERNC, B
HUORHBMCHERTEREE L. 5 1D,
RPN EHNSTEE YR bERTS
BEETHB, AIEITFHROMEZTBCHL LA
Bathyh, BHEIRADOE 2 ZECHEEOT
BEBC LSRG BHEETHS, Krashen (1981,
1982) B DOH 2 SEFHBHEBZOF T, #iF
% [H48 | (aquisition) . #E% [%FE ] (lea-
rning) & L CHHBERK S LTHRLZ. BRARK & »
Th. B@d% [FE] s vl EE
THZENTRBEYHROTHORER DEER
ZEREELTWLWS, b Krashen & Terrell
(198301, T2 FREENERYEBCIGH
L7-B$%E: & LT Natural Approach #42% L
T B, |
HREDOEFBRFHF IR VT, HEDHEMEE
NuERHLZ LXLTOBED 1 2THDBHN, 0D
7 dIIXFEEED [ E ) Shhidt Tl [HE)
Shishhidfe breu, HEREESATY I
IeMEL B LRI bVWEWSISEYIHK
355, ZHiEGrammar-Translation Method
% Audio-Lingual Method 7c &, 4% THADKE
BHECHEMN I, BRI TEEREN T
h%FE@Jka<F%§J&$¢LLLﬂﬁ
BEThotBThbDOTRIMA S, bLES
REThE, 8 B »Eh s LLRFOE
ERERL TR, 9, #BEVWI&HT
TIEE & M¥FE) RFERFhED X 5 ikikE
hb, BLEHAOLOEIKED L 57BE LB
P Fie MEE] CESHBIIVGOLREHDHD0,
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WHEC LTBZ EBRBEELD, chbOR
Hs %, Krashen D 2 SEETHEBAITIBV . Na-
tural Approach DO ENLEABZH UL D
IZTerrell (1986 ) b3h B, ZOFRINIL, L &b &
RiversDtHICE 2 I TROLNRICEDTH D5
ZOFTTerrell 12, HE LV &HFETO [EHE
& %% ] %. binding/access & \» 5 L&A
THZER L THBRIT- TV %, ARTIL,
ZOMEHOH % . Krashen OB T T HD
U~7zNatural Approach & D Bd3> b D chTBY Hhs
3% L Lk, BARTNatural Approach %
BLTWSET, ZORRBRUNCEHES R DD
DRDLTEEZTHRBZ ERT S,

2. Krashen D2 EBBRERL

Natural Approach

Terrell DGR % B 5 HijiC. Krashen D& 2555
EEBEEE (HUF, L 23R &083 ) & Natural
Approach (EXF, NA &053 OB L TH< &
tiwL X 5, KrashenDL2 B
Learning Hypothesis, Natural Order Hypothe-

1Y, "Acquisition-

sis, Monitor Hypothesis, Input Hypothesis,
Affective Filter Hypothesis &> 55 DDA
bis3, Zd 5% HNatural Order Hypothesisi.
native children & 4t EAEEZOAEHK O EBIA
FX3iE—ETHHEHHDTHD, = DMH3E
NEBIREDITBEMERCEIRT 5 2 LXK
LEbh B0, FERGEFATEPFEILCER
MR RESh TU 2 BROHERETIL, 20K
OGN RET D LIBRETIIAE V¥
e, &Y Hz 32 2 TiiNatural Order Hy-
pothesis % LD 42> DRF DT, FEE LT
Krashen & Terrell( 1983 ) % &R Lz H X5



ZERTAB,

Krashen & Terrell X, BADE 2 SEEORfE
HREIRDZIETEB] & T¥E] Lvd 20
OHEERAVEBE L. ThTZhE2KRO X 5 CEH
LTW3,

Simply, acquiring a language is “picking it
up,” i.e., developing ability in a language by
using it in natural, communicative situations.
Children acquire their first language, and
most probably, second languages as well. ....
adults also can acquire: they do not usually
do it quite as well as children, but it ap-
pears that language acqqisition is the central,
most important means for gaining linguistic
skills even for an adult. (1983: 18)

Language acquisition is the “natural” way to
develop linguistic ability, and is a sub-
conscious process; children for example are
not necessarily aware that they are acqui-
ring language, they are only aware that they
are communicating. (1983: 26)

Language learning is different from acqui-
sition. Language learning is “knowing the
rules,” having a conscious knowledge about
grammar. According to recent research, it

appears that formal language learning is
not nearly as important in developing com-
municative ability in second languages as
previously thought. Many researchers now

believe that language acquisition is re-
sponsible for the ability to understand and
speak second languages easily and well.
Language learning may only be useful as an
editor, which we will call.a Monitor. We use
acquisition when we initiate sentences in
second languages, and bring in learning on-
ly as a kind of after-thought to make alter-
ations and corrections (1983: 18)

Language learning is “knowing about” lan-
guage, or “formal knowledge” of a .lan-
guage. While acquisition is subconscious,
learning is conscious. Learning refers to “ex-.

plicit” knowledge of rules, being aware of
them and being able to talk about them.
This kind of knowledge is quite different
from language acquisition, which could be
termed “implicit.” (1983: 26)

2% b0, [EH] RECEENRER 2@t
FTREBENENERIELFHRTOABYIET

LDOTH-T, BERDIEHCOHD ETHhLE

HeBFEIEWIDTHS, BHEM(puberty) 2%
BED L EBHBEREN SHICE X S &V 5 Lenne-
berg (1967 ) 7 KD XK H & 5A%, Krashen i X
hil, 2 E5FETBCLAEES LFLoARY
AZbh, BRARC L - Th [EHEB QHEEEEY
Bl TwadZ ERind, . MFEE] ESR
MoBELYiIEL, K20 TDA—-ARHL T
& 12 & vy 5(Acquisition - Learning Hypothe-
sis), £ LT [EE | NFEI 203, X&E5
BRPYFEIVHLAETTF 2 » 2 LIKHBIEL
7z 3% Monitor & LTHTTHb, Lid,
Monitor DfEFITEHRY 5 b, Fhasd F L
Thpicdiid, DHokiEnssz &, 2)F
ERARES TS5, BB -TWB T L,
D3 DOOEENNELE LTS, (1983 :30)
Thbb, 8] cH2 5E0HEL o0
H kit MEEB] LeEEehomeie L
T FRL—FDOLEY T TOL 8| BBEIL
2 Z LTz % (Monitor Hypothesis), <@ [2
E] OBFED VX GLEVS T LB LT Krashen
RO 2 DOHEPIERE LTV S,
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Upshur(1968) studied three groups of ten
foreign students studying law at a special
summer session at the University of Michi-
gan. All students took seminars and classes
that used English as the medium of in-
struction. In addition, they took formal ESL
classes, each group taking a different a-
mount, depending on placement scores.
Upshur’s analysis of their progress in English
over the summer revealed no significant
effects attributable to the amount of instru-
ction they received: those with more ESL

did not necessarily acquire more than those



with less over the course of the summer.
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Mason(1971), in a study done at the Universi-
ty of Hawaii, simply allowed a small group
of intermediate level international students
to postpone a required ESL class for a se-
mester. Their progress in ESL was compared
to students who actually took the course.
Mason reported no significant differences
between the two groups. (Krashen, 1982:36)

ZOLS TEBL & M%E]) 2%AL. %
] Tk TEB] 5 2 SEBHoHLIF
LI BB, RIT, E5THEH 2 5/E%

(Bif] T30, BB ODdOLESM
DN &S ZENMBE LA S, ZDHEI
BdL. Krashen & Terrell iz kD X 5 iz 8- Tu»
5, (1983:19)

According to research in second language
acquisition, it is thought that acquisition can
take place only when people understand
messages in the target language. Incompre-
hensible input(e.g. listening to an unknown
language on the radio) does not seem to help
language acquisition. We acquire when we
focus on what is being said, rather than how
it is said. We acquire when language is used
for communicating real ideas.

g5, BB EESHEOHRAR 2 &
== 5 v O TEM E/input #0535 Z
ER X STAERIEADENSDTH S,

IREHEBLVOGHETTEREL T LB
1. hearing < reading%# L CHESE KT
LDEFSE<EL. AEYEMTAZ EXNELT
Bo LndZDBEDinput 2, BIEOSEREN
HIRADYLEELLEEE (1 +1 ) %84
Tuislthidie b3, ThaTiReSENEEHRD
Bt 0 THET 5 2 LR X - TEET [EE
TE %D E 5 (Input Hypothesis), (Krashen
1982 : 21)

FRTREBORETHRIFTAE/cinput K TER
FTAHRILE S THIZIVDOR A 5 ps, Krashen -~
(1982: 64X EFECKRDI DOFRTETEHZ &

KXo TS ELTL3S,
1) FETEELEL L W EBEYHECT 5,
2) FIEORGVEEHG, ATV IR F 44 A

DERE VI T5,

3) XHERBBEK LI, XxELT5,

ZDL 57 LBHEBORETLHENES T
TEHZETHY HEZ XL TEL LVWEGE
BEIEE LTV, £EOHTHIA - TL 54
HFEF XA TRV LOPHYRL - T B,
BHHET50rMEYE G input O KA ET 55,
LSED X 5 7F R Tk & Midinput (IR AR T BE 7
Lol b, HEHE DI VCHETERTES &
WLWobITThHD,

& b iZKrashen & Terrell (1983 : 19-20) i, in-

put BRI [ FB IR [RESh D, HE-
HER AR ERHLBIRT 5L LTKRD &L 5 itilfXT
Wa,
There are affective prerequisites to acqui-
sition, as every teacher and language student
knows. Briefly, the acquirer has to be “open”
to the input in order to fully utilize it for
acquisition. According to research, factors
that contribute to a low affective filter in-
clude positive orientation to speakers of the
language, acquiring in a low anxiety situ-
ation, and at least some degree of acquirer
self-confidence

oib%zﬁﬁﬁﬁmmmkuﬁﬁzﬁﬁ@%
T 50T, 1%3%5\7 AW B—REDLE LT ST,
PSR ED. AT b, RREX{EL T
LB ENEREBCIRAEENELVLHIDTHS, &
NEFBEDZ EREROFEERRTLERMICH
Ubh T ETHLHM, TORHB_T IS L,
B 7 4 VE—REDEDHDZ LKL - TEER
BEE (LAD ) Rinput 2HHCHD L hEL
BELTWL Z £S5, (Krashen,1982 : 32)

ED L5t TL % &Krashen DL 2 T
I, HE7 v g —0MED RS X 5 I IERR R
¥EBREodhT, £EOFSEENTEVLLETELS
EFEP B cinput X CTE BRI L IBO S &l
T8HB ~ORBBELERLEGSZ RIS,

KIZ, Krashen DL 2 HHmAIEH L TEH IR
TCNARDWLWTHE#EB LTI 5, Krashen & Te-



rrell(1983: 20—-21) iIC X5 &, NADORANI &K D
LORFELDBILENTESD,
1) Comprehension precedes production.
2) Production is allowed to emerge in stages.
3) The course syllabus consists of communi-
cative goals.
4) The activities done in the classroom aim-
ed at acquisition must foster a lowering of
the affective filter of the students.
1)DOREICIBAEY & v FAL, BXRT 5K
BEBLTWH I ENFHRE LD E V52 & &,
BEIfTHR S KIABBEE IR Toidiut
febilcuyd v 5 EDInput R I FKSLTL 5,
PS> TNAR L BHRETIR, B2 bhb Bxdk
BT ETHRMILEDZ ENFTOERBLEELD, £
DEAPFELETE LT, OAMIFECBEESSEY
Auvsz &, QEBEEOHLINAERER & - THRED
HEETHH & OBMZEEDHAFEBNT
BRIz TTHI L, BRERDDELELTLS,
Tio, FCEBOYIYO B T 0 R,
ER I listening’ I X » THMEA{RAE X8 5
A (silent period) FREL TIs b, ZDE XS
K HESELYRETH =RV F—2EHELT
B Z LDOUNBEEIFRINTL D,

DT L OFRELX LGS RROMBEFIE L
T ROLDOHBBF BRI TL5, @ response by
nonverbal communication, @ response with a
single word, @ combination of two or three
words, @ phrases, ® sentences, ®more complex
discourse. = @ 5 HLENDELBE Cid TEEMIIERE
JRDHRT, BEIELC O THRARKRD
LBIRTLL, FEEIVT 4 RARHERIRD
BIRERVEEIIND Z Lidicv L, £EDRDY
bERDT I a2y =Y g VRIS ELTRVIRD
FTEESh2Z &d7cLy, RYDOFTIEREE OB
LB ERTH T, BB LBEEZ2 W
PhTHDH, BEPAIEEIL 5 ORI EE/sin-
put ¥ CEBLETELKIBUVBZ LICL 5T TH-
o

PDa I a=br—r g vEAI LY 7R
R &S EANY, #HETOER2 STl
BB L > THAZTTWL Z L ERT S,
D OIGEEO BB, Flxd, BrER LK

TP\ Ta i =lr—v g v TERD, VA
PO VTEXNTERDTHLORADEZ LTH
> T, XEHEOHEYT5Z LT, 23
=r—v g vHRHETHIE, ELGRMCE
BIhap, XEBHETHIE, JEDOLLD
PIFFIRTLERIRL L EFT v L0
SO TH B, - T NARIEMIEL
WX R DAEYE TS ERBELIIDHIL
Th, OB TR, XEPERI TR =
Pa=r—Y g VIBNOBRRKERLBEIND T
LT 5,

DDOEB7 4 VE - ERDDHABEF Y EVHE
X, %o Affective Filter {REHITIESL-TuL 5,
HBOFETHE S L/ BN EFERA, Ak L BE
Db, EECELHEIIE, I HIILAEEDHKSE
BHxRTdoThithidichinu, ¥ &M,
AREMEL . HEH &L EET, £ERCE VA
IR I 5 X 5 7n, BRI DIREIED
8B Ict L hisly, & 5 v oo ffbninit
MTHBREREIRAZ il d w5, k¥l
b, input DR £EOBLARHRE L. BRI
HEMOFT >z L& 2 L THHFBEEN DT
ZUHTHFENAIEER LS L, S HIIIfIOES
FRBAE L fovs, V5 » 2 A LEFHAKOST
BUDTHEFERDIELLDOTHDINBTH D,

FhTIE, 2oL BELLAENAD
BEQRLFDOISRBRHEINDDTHA 55, RO
Flix. ¥%H o, teacher-talk & X Binput %%
BRBVRILSL, BHEROREYRTT 2 =
v 7 Thdo

Is there a woman in this picture? (Yes).
Is there a man in the picture? (No). Is the
woman old or young? (Young). Yes, she’s
young, but very ugly. (Class responds no, pre-
tty). That’s right, she’s not ugly, she’s pretty.
What is she wearing? (Dress). Yes, she’s wear-
ing a dress. What color is the dress? (Blue).
Right, she’s wearing a blue dress. And what
do you see behind her? (Tree). Yes, there
are trees. Are they tall? (Yes). And beside
her is a (dog). Yes, 4 large dog is
standing to her right. (1983:79)

FhRPFEROBARKD XS TR,



What do you see in this picture? (Man). Yes,
there is a man. Where is he? (Beach). Yes,
he is sitting on the beach. What is in front of
him? (Students don’t know the word). That’s
a sailboat. Is it large or small? (Small). Is it
in the water or on the beach? (In water). Yes,
it is floating (new word, use mime to explain)
in the water. Can stones float? (No). Can peo-
ple float? (Some). Right. If you know how to
swim (new word, use mime), you can float.
(1983:80)

ZDX ST, ORI EE/cinput (T,
PFHEOHEA, TORIBELOMAH, IHIKILFHE
LD ftE, O 3D Bl ThiTTh bo

CDXSKENAL, HE 7408~ TEHR
FEANCREBCE L, by BRI AL/ input
HTEALGEHBORDIILEC L -TH2EHE
REGIRTWLEBRETH Y, brEOKEER

HELICHOWREELY RO CHE > THLXETH

55,

3. Terrell @ binding/access &

Z & TiX, Krashen DL2 B DA L BREF L
b, HBLEVLHEGETOEROBEY A D
HLHETH LI LTV 5 Terrell(1986) DEE
HHARDHZ LT 5,

Terrell X, =3 =25 4, 7hEBEEOHTDH
LB ADOBEMR L BELHIIE L Tt 3 h B,
ZOBRIEBE IR LTS E L LT &
AT AN ERE R RET HENOERE
B IFRFRERD L 5L T b,

(1) REXBETHED

a. FAPROFZS®R LRy HHET 5827

b. HHWX & L DEREDORE
@) REXRETDHHED

a. BEOBKYBEOHRNTEATELED

b. WA &Ee TR 2887

THEHEBTERZEEIT TV, 1,
(1a)d)RDOWTIERBHE, (2b)K20nT
LRETE, & o HBRET Y RE I T0L
ZENNEL B, Terrell XRKEFEHFIFIZ-DOULT
45D L AMBEFLEDLETLRWLE LT
B, BRI ULTik, contextual guess-

ing X - CHFY{EHE ¥ 5 input O—fFl& L
T, HOBRZHIF Y © o RBOBEORG ¥ S
TRD X 5ITEM LT B,

Look at this picture. What do we see? A
woman? (Yes.) Yes, that’s right, there is a
woman in the picture. What is this? (Students
shake heads.) This is a hat. The woman is
wearing a hat. This picture of the woman
who is wearing the hat is for Yvonne. Ok?
Now who has the picture of the woman who
is wearing the hat? (Yvonne.) (1986:215)

FThTREBCRTH55FEER/E (1 b2
adREDLSBbOESDTHA S M, Te-
rrelléX (1b) % ‘binding’,(2a) % ‘access’ & FEUF, bi-
nding (LAF, #& &S Y RRBELEMETE
HD. access ( AT, FHEWPLE ) BRFERRBK
T 572350 ‘building block’ THD &L L T35,
DF WG RN BEEYHICOT B LT
BEEIBEBIEENSDTH B,

RGBS L O R R B 5 BRANRT T
BEMGEETH S, FHloBAIRBHTILED
FEEL T, ZOBEKRLIEESEETD LR
Tebisir s bisvs, D &% Terrell (1986 :
214)IIED L 5 IR R T B,

Binding is complete when the form evokes
the meaning without delay and the form
finally “sounds like what it means.”

Terrell O{FFHIIC XX, NADIKETIL, B
EOLE L NEHEROESG . £FEdFF—H
BEkE TOERERHEETH, KT, B UXE
WRER X OBBVRE L HEEEIRDTONT,
FDOIEWREFL THir o (salient) X 5 2is %,
ThHE, TOFEFHLEZDOEREDEGHTHE
tHL, TOBERYSUTHBOMKIHMBTE
HLoReHE VS, Flz X, KFEONFEFEEI
A vEER % 1 Terrell DFE5RIC X 5 L. ha-
blo, como, llego, salgo, pongo, vivo, estudio,
practico, juego, duermo (I+verb meaning) &
Vo tBEEA s, TRThOBEKREREETS
I EDTEIARER, Riz, HEE“—0" L “I” &
T35, DI Litinput KEFHO— AFRBED
WA EENE LKEMBTEILE LT X - TEEH
TEREVH, WTHROBARKE X, T sl



BEDVPERTAIEDIITE2 I =27, 7B
O hCIRRAfE/sinput ¥ S BICIHO S Z LAV Hi
BEcoTuvs,
FEHREEL TR T HEMCE L SHITT
(X7cu, FEHOREZII L ONDFE LT L
Ehb, F¥ input KI5 [HIL b (salien-
ce) X [#HEE | (frequency) L L i ERHE Bb
D, BEBRD 158X ] (strength) ASF L X
by BHTERD input CHIbI 5 HFEMEL.
BEE ST, BHIEBHC /5, R, F
HEOHEMEXLERTD, BRVHEES, £iE0R
FELBRICRIE A EYELREELRB LI LY
INEHD&ERTI T, 2D, 2=
7 4 7B O CEMAIEE: input BTG
D ENNEEILS, input DPTHBHER
IR L2 CHI o, BEOBILRED
RIXe b, HHEEMICEEOBRIIAK S
bThsd, IHK. RINDOHE LFEBRED M
ied, HHBEBOHRLERDLRBEOFTE
B3 siasbhil, ZHEEEI RV,
ZEO input 52 52 L X o THEE LR
B, BRBHTFLNADREFET 7 =y 7 Dz, Fl
XIERDE DT 7 = 2 HALTERIE, £
HBSDIEARE S 2 ENBETHAH 5,

In this room there is a .Iam

wearing a . In my purse there
is a . In my bedroom I have
a . After class I want to

(Krashen & Terrell, 1983: 84)
FEHEOLCTERTNEZ L3, KFEEERD
EHTHD, Terrell iLKREEAHAOF 2 oEHl
CTAHIERIMERENTH D, FE, NA TS
B EM A RD S 2 LZFRAIPR LI, Lol
BARBE T TR, £ ASOSHENOEHAY
i, RiGEOBBELEL - RELIY>ETHEZ
EBBB, ThIIFTRENEREZL D LT—E
DBz LT BB, o T Terrell iz, NA O
REEHOFTREESHAOEHI—EHESH
THIuvELTwd, BB~ TBRES LD
HOFA | BELRLM Y., iERRELRD L
NAHBARTTREALTWBIRTFTHB, £Th
DL RKEEEHROEXNP TR HN T, Th
IZ X » CARIEFER A D L AL (fossilization) &

Bt Ry, FhxBEC i 3B03 O TR
WEWSDTH D,

DL S ERHYBEERELZHOTS
LB R B L, BHEE VO &
TTEBIERTIRIPL ELERD 2 2D%H
HABEL TR B, !

DERERI IR DL RO Ein
put ¥ 525 &,

DEE LAY ERbHBE T TRl ta 5
BEh TEHRETEL5L2HT k.

ZhHDERENEFICBINADRENTR -7
7 =y 7 TR IRTOLRE, HEE VS 44
TTEEINRELD EWLWHDTHD,

Terrell 13, ¥/, & . FEHObLJEYHY
% &, Krashen OF % monitoring % “the access
of forms learned (studied, memorized), but
not yet bound” & LTH#X B ENTE, &
T BRTORGEAVELTHHELE LTV S,

Terrell DERETE HIEBELE L3, DHL
HEYRAWS &, HBRIT5%E LEBOEEREY
R2BETZELTEDELTWBETHS, Ti
b, Krashen®F 5 L 5 EHTEHI S
RABZ Lidigu s LTuw B8, S E L
5ZL85DL. BFBZELHBEVINER
EB, FRTIEHIEBRY O L S>RENTS &
WHDTHAHSh, Terrell 13, ERKALHH
BOHEEFL, TOHBKEE S BB OLBOIEROH
T, ThbDOBROHE L RN L REI B DEHE
TTH LS, XHERACHMELTETL &,
Zh B3 input OPTHIL - I FELIL D06
Evh, bbb, FILLWERACESRNCESY
HhIBDHZ L, ThBEBEBREERFUOL
A, BRCELERLE LTORBEDES
WERIED D LRI, FLTEDI EHFEEY
REIVHZEREDENIDTHSD, oL
FEMNE TR T 5 Ik, FEEE IR b
/¢ input DR TEHERE 2 b D EXFIHRE
STWBZELIXFES> T ThH7nv,

AL, Terrll @ binding/accessFRIR X HEE L T
ElebitTHao, R, NAXBADRFER
HTEBELTUL L T OMBITVHREHE S
BONEZTHRBIELLL S, ‘



4. Terrell ® binding/access IRiRD R4

HE - RHOEEXEATHII LT X T, &
B BT 5 EHER Y 3T 5 Terrell DHERIT,
Krashen ©L2 ¥ 5 % EE A EFEHBIGHT
HhnbETRTELLDOTHS, Thdpx, &
BN 2ERETRL, SHEETHH. Lo
BIHEEFIC Y - TXEY 7 AREB ST bR
TL S HBADIEEMAFIC & » Tk, Krashen D
Hg X b b Terrell DE RO H A EHEEOERO M
BYFEELOBELYOBTL H BERICHBELT
KRB DELTEITEDBNRL S, bhbhic
1, bhbhoEFEOFE - ZEHHENLH, ¥F
% LI WTHEENEB IR T b s,
PR LB WCBERYEET S, Thd ., %5
BEBBCEETAZ Lidruws, BESERLLT
DS KRB REZ D L0355 &T%Te-
rrell DAL, D X 5 I HERY L oL e
XT3,

JIHE - BIEE - R (1985) 1%, %EED L DOEE
LA B ST B e, BEOHEEY &
OIIRE L QEEME Y ERE LTHREL TV S,
o roht, HrtRrEiasHcl-T, 8§
IR BLic L - THDbRB &L, EERT
BRHBRERD A EAHELTRETH BN
BIRHY R b B SERAEYIRTH EW)
BRICESWTEER ELTW5, Bfbrhas s
BEIEEG i, BYobBELEOEYEERT S
R—2 Ve v Z) oY FDEYLELTTE
PRBMBDENDIEENS,

BROX S, FExiERELT, LrdH
BHDO12L LTERETA X5k TR, %8
X Monitor DFEI X R/ FT12FTled, Z &iX%
R X5 & & TRE XTI (Krashen
DF 9 Affective Filter ¥ T A Z LK BT b)),
FEHBERYEDDLBELRC T, NBENESE
b, HENIHEFHDL D THBELHEKE
Db dh . HAROFEEREE CRFEILETH S,
Thwi, NAZHBRTERELTWFEE, FE,
ThHHBOEEY E SRS Op & v 5 BT
TEHETHEVL 2T Iy, ZO X5 RE TR,
TSR R BT 2EFEOMEBE SIS H D Tk
ERf-z Lit, Krashen QX » T—BITEITH
NICEDO B DEFOREVFREBINIC LI

T, NABARTERL T L LTEED
HYHHCREBEYELZ T hBZ b,

ITNTIRZOEHENL DL SFEOH YA
PIRBEINDEWSDOTHAH 5. FELHER
~, BIRAGEED H B ENNAEA O F#E ) REk i
B RON A HEOREBWETD oo, ZOF
BIWEXYEEL. B%RIHDHa2v 77 A OhTH
fRRJRETL B D input #5252 ¥ M—DHE
{k/AEMb~DF 12T &35 D HKrashen & Te-
rrell DB TH -7, & D 5 bKrashen i3, #E
IMonitor DB T 5T TH Y. /o THEE
X, 23 .=r—v, vOIREPEEOFEKD
RIPRITHB L THERETH -7 DIEK L, Te-
rrelld Zhid, BREAR LD OIRFEEIEHET
BIEDBHBLELRREDDLLDTH T, o T,
HATN A %S LT L TTerrell DX 3
LRI hnbZ &id, #EvERHE LS &
Th. FHROBLHLR LS ETHIL, F
BOHYEZIENSETHAS, Ticbb,
BHARK KT 2HE0ES VLD, EHx{E
EIRD I 5T, TONELD Y HrEn
BILENSTETHAY,

TR THEEOEG VRS, e {RgExe
HIL5EBLEIWHTIELODES 5D, B
STt B, bRbRILBIIED & & 5 %0 BAERIR
BERBLELETEHY, THILSEBERREIRT
LhTsi e biisuws, il b CF
2.5 &3, Pattern Practice °RHE F VU L
W ST YR EB ORDICIE L o . FE
1 HEHADFIRLBEENCEL D LTk wit
TNEWIZ ETHD, HBLETH 2§ 2 =hFy
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